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I have facilitated two goals for my students: (1) students gain a sense of responsibility for their 
philosophical ideas, (2) help students see social problems in an ethical way. 

First, my teaching practice is to let the students decide the topics and issues in the class, 
yet still fulfilling the requirements of the class. To illustrate, for my intro classes, I offer a few 
topics to the students on the first day of class, then briefly present each topic, and let the students 
select up to five. After which, I formulate the term’s syllabus to fulfill class requirements 
through the topics they have chosen. The appeal of this to students is it conforms to their 
interests: the course gives them ownership and relevance and they feel responsibility toward the 
class and to develop their critical thinking independently. This experience also teaches me not to 
be stagnant in my approach, since I have had many different preps each semester. I have taught 
every topic in a typical philosophy anthology at least once through this method.  

I have taught courses with students of varying abilities, which has challenged me to make 
sure everyone in the class is engaged no matter their ability and also push students to think about 
their own position. For example, in my ethics class, I have students group up to make a list of 
high and low pleasures based on Mill’s ethical theory. I list them on the board, the class had an 
immediate discussion about whether pleasures could be “high” or “low” and whether some 
pleasures—such as chess—were categorized correctly. When I ask for their justification, they 
reveal to the class, and to themselves, why they have those beliefs.  

In my non-intro classes, I assign weekly reading responses and ask them to end each 
response with a curiosity question in order to engage the students beyond the reading. One 
teaching moment that stood out was my Rebellious Sexualities class. One of the questions from a 
student asked why should we care about transgender people specifically. “I feel we should just 
let people live their lives,” he said. We had a discussion about what it means to let people “live 
their lives” and eventually reached the idea that it means to treat everyone the same, but “the 
same” usually equates to following societal standards. Thus letting people “live their lives” 
means to not care about those who are marginalized. Since it was a small class, I could see the 
student had an epiphany and realized that to not care can be ethically damaging to those who do 
not follow societal norms.  

My second goal is to help students think about social problems in a critically ethical way. 
I consider the starting point of a teacher-student interaction is to see the diversity of everyone but 
also how oppression has played a role infringing on people’s autonomy. Any sort of oppression 
undermines the dignity of the person. I apply the texts to their lives to make it more relevant. For 
example, when I teach bioethics, I discuss the major issues (e.g., abortion, euthanasia, genetic 
enhancement, etc.). I also discuss the intersectionality of gender, race, and sexuality in bioethics 
by explaining how clinical trials and research have traditionally been on male patients. This, 
thereby, means that medicine is biased toward male-typical biology. In another moment, I teach 
them  about structural racism in class and how well-meaning people can still contribute to racism 
even though they may claim, “but I’m not a racist.” I bring up how various racial biases also 
exist such as the Tuskegee Syphilis Study and medical biases toward Black people still carry to 
this day by bringing in current readings within the past five years. Finally, I teach how intersex 
and non-binary people are still seen as an aberration. Eventually students learn that the binary 
system of sexuality is more complicated and messy and that cultural views of sexuality and 
gender must be addressed.  

In sum, in both small and large classes, I am dedicated to bringing ethical insights to 
students’ lives both communally and globally.  


